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Abstract:

This study aims to discuss how English Language Textbook
(ELT), used in Iragi schools, can be developed. All Iragi teachers in
Irag spend much time using ELT textbooks in classrooms, and most of
the Iragi students depend on these textbooks to learn and improve the
English language, so choosing an appropriate ELT textbook is so
essential. A suitable book must include critical components that fit
teachers' and students' needs. The quality of ELT textbooks has been
improved dramatically in recent years, even though these textbooks
still do not meet students’ needs, especially in language
communication skills. This study seeks to investigate the most critical
components that may make the  ELT textbooks are more influential
and interactive for Iraqi learners.

Key Words: communicative approach, culture, English language teaching, an English
textbook
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Introduction:

Textbooks have been a critical component in English
Language Teaching. Hutchinson and Torres (1994) defined
ELT Textbooks are an almost universal element of ELT teaching.
They have represented a reference point both for teachers and
students. Cheng, Hung, and Chieh (2010) have an opinion about the
role of ELT textbooks in teaching and learning. They pointed out that
"Textbooks remain a staple within school curricula worldwide,
presenting teachers and students with the official knowledge of school
subjects as well as the preferred values, attitudes, skills, and behaviors
of experts in those fields."(p.92)

ELT textbooks provide taicentral supplement for the teachers'
instructions and a rich resource for students in-learning a second or
foreign language. According-to the study of-Vettorel and Larimore
(2003), the critical ;role of the textbooks in teaching a language is
undeniable. First Jof all, ELT textbooks support language work
oriented at making language learners, effective communicators, and
familiarize them with the real communicative setting. Besides, ELT
textbooks provide rich input for learners to develop vocabulary
knowledge. ELT coursebooks can provide opportunities for promoting
both the depth and breadth of vocabulary knowledge Matsuoka and
Hirsh(2010). Furthermore, ELT textbooks can foster the cultural
awareness of a second or: foreign-language by .introducing the main
elements of that language. According to-Kramsch (1998), cultural
information is often perceived by-students as something authoritative
as it is presented in textbooks.

In the light of the above mentioned, ELT textbooks not only
developing learners' communication and vocabulary knowledge but
also affect learners’ attitudes towards language learning and influence
their performance in the classrooms (Tolk, 2010).

Literature review:

English, though not spoken by most lIragis, is the primary
language to learn for education, business, and traveling abroad needs.
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Teaching the English language in Iraq has gone through
significant changes over the last century. English initially introduced

into the educational system of Iraq in 1873 as a second language
Kareem (2009).

The growing acceptance of English as the language of
international business and politics was reflected in education to
introduce English as a core subject in all the schools. Informal
education of Irag, English classes are offered in primary school,
middle, and high school, where ELT textbooks have played an
important role in teaching and learning. ELT textbooks and teaching
methods seem to give priority to prepare for examination than helping
students to develop their communication skills in English. Most ELT
textbooks and curricula do not'aim at developing learner's capacity to
use English for communication purposes.

Furthermore,’ Teaching methods adopted in. these textbooks
focused on a ' teacher-centered" approach.. Besides that, the used
methods are veryelassic and old fashioned. Almostiall ELT textbooks
do not present the second language culture, and, Iraqi culture is
sometimes used, but not always, used effectively. Faor instance, the
Iraqgi cultural traits, beliefs, and practices have been seldom included
through images used.in the textbooks.

As outlined above, the most significant.characteristics of ELT
textbooks used in Iragi.schools are listed below:

- Textbooks espoused traditional and-old fashioned methods as the
main approaches in learning English, such as Grammar
Translation and Audio- lingual Method.  The Grammar
Translation Method focuses primarily on reading and writing and
encourages learners to translate rather than " think™ in the target
language. On the other hand, the Audio- lingual Method depends
on teaching drills grammar and the acquisition of structures and
patterns in typical everyday dialogue.

- Poor presentation of English culture in the ELT textbook. The
cultural context does not present any real-life situation from
which student could learn the behavior, traditions, and the
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lifestyle of people who speaks English as their native language.

- Introducing grammar deductively, which means explaining the
grammar structures to learners and then trains them to apply
these structures (Nazari & Alahyar, 2012). English teaching in
Iraq is directed by textbooks, and authentic methods are seldom
included. Additionally, there is no development of the four
language skills, including listening, speaking, writing, and
reading. The most of Iragi students who graduate from high
schools lack the necessary level of English proficiency.

Methods:

The study has been carried-outyin Irag, a country where ELT
textbooks have played an important ‘role in teaching and learning
English as a second. 4anguage. Therefore, the study aims to give
suggestions on how:the ELT textbook in-lrag/can be developed and
improved based on’the most indispensable theories in teaching a
language. More specifically, the present study seeks to find answers to
the following question:

How can ELT textbooks be developed in Irag?

This paper comprises of three parts addressing the study goal
and for one thing, applying the communicative approach in ELT
textbooks and classrooms:instead-of traditional -approaches currently
adopted in books. Second, the feasibility of implementing cultural
contents. Last but not least,-presenting language structures in a
meaningful context.

Applying the Communicative approach ( CLT):

The traditional methods of teaching, such as Grammar
Translation and Audio-lingual, come under attack in recent years,
perhaps most prominently for their failure to take into account the
local conditions and needs of Iraqgi students. The lack of using a
foreign or a second language for good and necessary communication
has been increased. Consequently, the use of drills and patterns do not
fit the student's current needs, and they do not develop communicative
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skills. A lot of students, who have studied English for thirteen years
since the elementary schools, struggle to use English for different
purposes, such as communication with foreign people, academic
education, or the business field. Arguably, for this reason, the
communicative approach can be employed in ELT textbooks due to its
role in developing the communicative competence of learners. This
communicative competence is both linguistic knowledge of a
language and skill in using this knowledge (Ellis, 1996). The
communicative approach emphasizes interaction in a foreign language
and is associated with the development of foreign language
communicative competence (Horwitz, 2008) ; therefore, this
approach will be suitable for-Iraqgi-students who lack the essential
communication skills in"English. /Accarding to Ellis (1996), the most
crucial aim of the communicative approachs to produce learners who
can communicate orally and-in writing with native speakers in a way
appropriate to theirimutual needs, and this is an imperative need for
Iragi English learners.-CLT approach in ELT textbooks focuses on
acts, underlies thevability to use English for different purposes, and
encourages practice as a way of developing communication skills (
Richards & Rodgers; 1986). The dominant model of CLT is
presentation, exercise, and produce ( Willis &Willis, 1996). In other
words, the students.have the opportunity to immediately test out and
practice new language skills.in authentic situations ( Ellis, 1996).

The feasibility of applying the cultural contents:

As stated previously, ELT textbooks are considered cultural
representatives. Therefore, the integration of culture in the books has
a high impact on teaching and learning a second or a foreign language.
Culture, especially western tradition, heritage, and lifestyle, should be
integrated into the books used in Irag. Byram (1988) defines culture as
shared and negotiated between people. He claims that this knowledge
is symbolically expressed in artifacts and behaviors and has been
formulated as rules and expectations.

Addressing culture can be the first step towards fulfilling the
process of English language teaching and learning in lIraq. The

cultural content of the textbook should reflect most cultural
Forty-seventh year - Vol. 69 Novemer 2021
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elements such as the lifestyle, the moral and legal codes of the
countries whose native language is English. Aliakbari (2004)
describes, " a textbook can be seen as an ideology in the sense that it
reflects a worldwide of a cultural system, and social construction to
teachers and students, which indirectly constructs their view of
culture™.

Almost all the ELT textbooks and curricula, either local or
international, published for Iraqgi schools do not include topics or
contents that directly tackle various points related to the target culture.
Thus, Iraqi students are not likely to have prior exposure to western
culture as the culture of people who speak English as their native
language. Having not been exposed to the target language culture (
L2) has made students -lacking in“the’ knowledge of selecting an
appropriate language for.a specific situation. Scientists believe that the
ability to communicate effectively with people from different cultures
is more critical than'it ever has been. Mohmoud(2015) maintains that
" When the cultural’'phenomena differ from what students expect, they
may negatively react and look at the target culture as strange."

According to Bennett (1993), learners who are acquiring
language without target culture are like " a fluent fool". Since they
speak a language well, but they do not understand the language's
social and philosophical content. (Mohmoud, 2015). For that reason,
target language culture (L2) should-be learned along with the English
language to improve the-process of teaching.and to learn English as is
used in real life.

For achieving this point, more care can be given to the process
of selecting texts. These texts should contain various cultural elements
shown as a clear image of Western culture. Byram (1993) suggests
eight elements included in teaching a second language, such as social
identity, beliefs, behaviors, socialization, and life cycle. Thus and so,
integrating like these elements in the content of ELT textbooks would
be attainable and influential in the language education process in Irag.
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Presenting language structures in a meaningful context:

Introducing grammar instructions has undoubtedly been around
in Iragi ELT curricula for many for decades of years. The dominant
grammar instruction in lIraq is known by a deductive approach where a
teacher-centered instruction, form-focused approach, and rules are
revealed rather than communication and meaning.

According to Pajares (1992), grammar teaching is described as
messy constructs," However, it is highly likely to decide which
approach will be adapted to survive within the lesson. The deductive
approach is used in presenting grammar. This approach has not been
reported as a practical approach--for Iragi students who lack
communicative skills for nati being surrounded by the English
language in their daily 1ife. At this point, this approach provides
students with conceptual practice -of using- language, but not a
procedural one. Thorrnbury (1999) maintains that. in an inductive
approach, the rules of writing are supposedly racquired out of the
experience of understanding and repeating examples. Therefore, it is a
crucial need to 'embed a deductive approach to! present grammar
instruction by using situational and meaningful language in a context
to introduce grammar rules.

An example-of an-inductive approach in teaching grammar
points. ( Thornbury, 1999,p.52)

The above is an-example of how to use an inductive approach
in explaining the present perfect. The learners may look more closely
at these examples to set this grammar point. The students get involved
in looking for the rule, brainstorming ideas, and discover the
conceptual differences between "for" and "since,” Thornbury (1999)
states, " It was considered sufficient to rely on the learners'
unconscious process to do the job™. (p.50)

30 Forty-seventh year - Vol. 69 Novemer 2021
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Results and Conclusion:

Although the English language has been taught in Iragq for many
decades, Iraqi students are still struggling with using the English
language in a communicable and interactive way. ELT textbooks have
played an influential role in teaching and learning English in lraqi
schools. However, most used ELT textbooks are no longer satisfying the
current demand for English education in Iraq. They have come under
attack in recent years, perhaps most prominently for their failure to take
into account the learner's needs. According to Sheldon (1988), " When a
textbook is selected, its success and failure can only meaningfully be
determined during and after its period of classroom use."

Inevitably, ELT textbooks) in Iraq did not prove helpful in
developing a cultural understanding of. the, students and fostering
them to communicate\ in’ EnglishAccordingly, it is clear that the
current curricula or textbooks are sallow concerning the treatment of
English culture and using the communicative approach. They are,
therefore, inadequate to the task of presenting culture and developing
communication Skills for FL students, such as‘applying English
countries' cultural elements, using communicative 'approaches in
teaching the language, and displaying the structure of the word in a
meaningful context..To achieve this goal, administrators and EFL
professionals in ‘lraq -need to put a great deal of thought into
developing textbooks or coursebooks focusing on these components.
There is an urgent need-to select what is appropriate to Iragi students'
needs and avoid what may be-considered traditional and old fashion
approaches that do not play an active role in facilitating and
improving the language.
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